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Context

Service Context

Penong is a small isolated rural town located on the Eyre Highway, 78kms west of Ceduna.

Our Centre is supported by farming families, local services, community members, the local surfing community and an aboriginal homelands
community.

Large centres eg. Port Lincoln, Whyalla and Port Augusta are 5 or 6 hour trips by road. This geographical isolation limits our access to support
agencies, specialist centres, cultural programmes, sporting opportunities and availability of access to the arts.

However we do provide excursions within our local area to broaden and enrich our program and learning opportunities for children.

The core business of our Preschool service is to ensure we provide quality, inclusive, accessible education for all our children. We achieve this
through providing a stimulating supportive learning environment that is fulfilling and gives satisfaction to all, children and staff alike.

All we do is underpinned by equity and social justice principles.

Being a small centre means children are a part of a safe, secure and familiar environment. The extended family situation is evident. Rapport
between staff, children, parents and the wider community is a strong and productive partnership.

As a district school we draw children from families based at Coorabie (90 km west), Nundroo (80km West), Fowlers Bay (70km west), and
farming properties 15km east.

Over a half of children travel to school by bus and this includes Aboriginal children.

We have a very supportive community who are actively engaged in our service. A Playgroup is run one morning a week for families.

Our building was new in 2004 and is a purpose built preschool.

Our numbers fluctuate from year to year with the norm being between 5 and 10, however over the last two years numbers have increased to
as high as 16. This year's enrolments (2022) being 10 children including Associated Program students.

Our Preschool teacher has been working in the preschool for 19 years.

As a school based preschool the staff are under line management of the Principal who also oversees policies, finances and the everyday
running of the centre.
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Context

1 Enter your site philosophy in the box below, or alternatively attach as an additional
State m e nt Of P h I | OSO p hy document via the Comment option under the Tools tab

Our belief about children is that they are capable, competent, creative, curious learners who have endless potential. They come to us with unique skills, prior knowledge and experiences. They display individual perspectives and identity.
We believe children learn best when they are engaged in a stimulating, challenging, high quality, play-based learning program. We believe children thrive in an environment where they have a strong sense of belonging and their ideas,
interests and questions are explored, valued and responded to.

We believe that play is children’s work and the way children make sense of their world.

Penong Early Learning Centre provides a safe, caring and supportive environment where children, families and educators feel welcome and are included as an integrated part of our early years’ community.

We celebrate individual differences and actively include children’s voice when planning for learning and offer a culturally appropriate inclusive curriculum. We implement a challenging and enriching emergent play-based curriculum that
provides opportunities for children to learn as they discover, create, improvise and imagine. We believe that play enables children to expand their thinking and enhances their intrinsic desire to know and learn.

Children are at the centre of everything we do. We aim to provide an educational programme that engages challenges and supports children to construct their own understanding and contribute to the learning of others.

Educators work together to plan, teach and review the curriculum, based on their professional knowledge and in depth understanding of each child. We are responsive to children and their individual needs and provide them quality time in
a stimulating, inclusive, play based environment to learn and be challenged.

We believe in respectful and caring relationships between children, families, educators and community where in partnership they co-construct the curriculum and contribute to quality outcomes for children.

We believe that it is important for educators in partnerships with families to communicate about their child’s learning and progress including strengths and interests.

As educators we:

¢ Act in the best interests

* Respect the special relationship between children and their families and incorporate this perspective into all our interactions with children

e Treat all children as equals, without bias towards gender, race, abilities, culture & religion

¢ Ensure they are safe and protected at all times

e Treat each child with respect, understanding and tolerance

e Enhance each child’s strengths, competence and self-esteem

¢ Honour each child’s right to play and the value of play in early childhood development

We believe:

¢ That it is crucial for all staff to act in a professional and collaborative manner where they seek to continually improve their practice and are involved in ongoing reflection

¢ We value building strong, inclusive, reciprocal relationships with children and their families, respecting the diversity and uniqueness each and every family brings to us. We want children to feel a sense of ownership and belonging, where
their “voice”, their culture, identity and life experiences are represented and reflected throughout their Early Years” experience.

* We strive to develop partnerships and engage in open, communicative relationships that allows for the exchange of information and shared decision making

e We assist each family to develop a sense of belonging and inclusion

¢ \We maintain confidentiality and respect the right of family to privacy

¢ We acknowledge and respect the uniqueness of each family and strive to learn about their beliefs, culture or religion including Aboriginal and Torres Strait Islander families

¢ We encourage family participation within the program

¢ We assist them to access appropriate community services when needed

We work towards a learning environment which:

* Provides a diverse range of experiences to promote children’s learning and development

¢ Creates and maintains a happy, welcoming safe and healthy setting to maximise engagement and positive relationships

e |s designed and adapted to ensure access and participation by all children

e Allows children to make choices, giving them ownership over their decisions.

e |s open ended, well resources, stimulating and enjoyable

® Has vibrant flexible learning spaces which invite open ended interactions, spontaneity, exploration and discovery which allows them to make connections with their world and nature.

Our Statement of Philosophy underpins all aspects of our decision making and practice at our centre. We believe it should be embedded and reflected in all that we do. We believe that a Statement of Philosophy evolves as new insights are
gained and practice evaluated. We will review our Philosophy statement regularly, including input from children, families and educators.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 1: Educational Program and Practice

Exceeding Theme 1: Practice is embodied in service operations.

All educators are engaged in working collaboratively, making consistent curriculum decisions that maximise learning and development outcomes for every
child. We constantly develop and implement a purposeful and responsive educational programme which is meaningful for all children. We value difference
and identities. As educators we focus on the intent of our pedagogy and routines. We deliver a programme that builds on the knowledge, strengths, ideas,
culture, abilities and interests of each child. Educators can articulate how their approaches support the service's broader mission for quality. Educators
continuously assess and evaluate teaching and learning and plan follow-up activities. We employ open ended questioning, feedback, interactions and the
provision of resources and engage children in role play. Children are given the opportunity to express their opinions and have an impact on their learning. They
are given choices and opportunities to problem solve. We believe that in learning through play and nature, children will develop their identity, social
awareness, well-being, confidence and communication. Educators promote the agency of each child, support the child to make a range of choices to influence
events and their world. As educators, we focus on the intent of our pedagogy and routines. The intent that we bring to our programming is always based on
the individual child, their needs and what they bring to their learning. Educators engage in an ongoing assessment and planning cycle that drives development
of our educational programme that enhances and extends each child's learning and development. Literacy and numeracy through the use of the guides and
indicators is embedded in all the work that we do.

Exceeding Theme 2: Practice is informed by critical reflection.

Educators reflective practices draw on theoretical and philosophical influences. Educators take every opportunity to strengthen the educational programme.

A culture of collaboration and improvement is continually building with our staff team. Daily reflection done collaboratively and individually ensures this part of
the planning cycle continually refines and improves our planning practice. We have explored questioning and learning dispositions and have focused on
feedback being positive and related to these dispositions, giving children the language of their learning. Children's curiosity for learning is an ongoing focus in
our centre and we are continually planning and evaluating our practice. Through our ongoing planning cycle we continually assess, evaluate and implement
strategies and experiences to respond to children's strengths, skills and knowledge. Educators are constantly aware of the social justice and equity implications
of their practice and the rights of every child. Educators critically reflect on their approach to assessment and planning to consider whether it supports the
best outcomes for students. Children are active in decision making, their voice is paramount within activities and play. Our focus on individual children and our
unique small cohort has assisted staff in being more deliberate and purposeful in our approach to decision making and our actions. Educators reflect on their
engagement with families and ensure the forms of communication being employed are accessible and understandable. Educators display a strong commitment
to meaningful, regular engagement with families and the community, that promotes strong connections between each child's various learning environments.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Exceeding Theme 1: Practice is embedded in service operations

The wellbeing of the children is of the highest priority. Educators are attuned and respond to children's changing health and physical activity requirements throughout the day.
Our routines include opportunities for sleep, rest and relaxation. For children who do not require sleep times, alternative quiet activities are provided and the centre has quiet
spaces, such as book corners that children can access throughout the day. Healthy eating and engaging in physical activity is encouraged. Educators manage and support children's
health and medical needs in line with established best practice. We are vigilant around hygiene practices and encourage children to implement them by modeling, reminders and
visual/posters. Relevant policies have been developed either at department or site level. We supervise hand washing prior to eating and we monitor and educate the children
about hand washing after toileting. These hygiene practices are explicitly taught through planned group sessions. We continuously seek any identification of risks of injury in the
centre with daily inspections. Risk assessments are completed as required and we involve Preschool children in risk benefit assessments regularly, recording in our group book.
Educators identify and respond confidently to changes to the environment throughout the day, adjusting practice. Staff consistently maintain a high level of supervision in all
available areas (indoor and outdoor). Excursion ratios are always met with extra SSOs being employed and parent volunteers are always invited to attend. Risk assessments are
completed when hazards or harm may be identified. Children are supervised at all times by one or two adults. Safety and a safe environment is the right of every child. Our centre
has a Sun Smart Policy. Procedures are in place to protect our children, including all staff having appropriate criminal history checks and child protection training undertaken by all
teachers. Our day-to-day operations ensure a consistently safe environment. Effective plans to manage incidents and emergencies are developed and reviewed in consultation
with the relevant people.

Exceeding Theme 2: Practice is informed by critical reflection

As educators there are practices in place to ensure that regular systematic and timely reflection on the opportunities that are available to enhance each child's health outcomes
and promote physical activity with children and families, are considered. The needs and wants of the child are paramount and we ensure that social justice and equality
implications influence decision making. Educators reflect together on health and illness related issues and use data to inform opportunities that could strengthen our approaches.
Supervision strategies are flexible and responsive and staff discuss changing needs at any one time. Educator have policies and procedures in place to ensure risk assessments are
in place and these are reviewed regularly. Critical reflection, that is, giving opportunities for debate, discussion and genuine opportunities for input by all educators.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

Educators use their knowledge of our unique environment and the culture and community context of our service to help support and promote children's health and physical
activity. We discuss with families, in meaningful ways , the changing health and physical needs of their children. Our programme is adjusted accordingly. Our educators work
directly with families and various professionals to develop individual programmes for children. Emerging procedures are shared with families and displayed in the preschool.
Invacuation and evacuation drills are practised every 3 months and this information is communicated to parents. Our school emergency plan/phone-tree includes
preschool/playgroup families and addresses school bus safety and immediate danger to the site. Families are well informed.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Exceeding Theme 1: Practice is embedded in service operations

At our preschool, all outdoor and indoor spaces, building fixtures and fittings, support the access and full participation of every child. Educators aim to provide
opportunities for unique play and learning. Our preschool is relatively new and provides appropriate indoor and outdoor learning spaces. We have sufficient space
with different areas, opportunities to move between spaces, places children can explore, experiment, create and express themselves. We have extended our play
space in our outdoor environment. Educators promote and positively support children's interactions with space, materials and each other. Our learning environment is
safe, clean and well maintained at all times. We have processes in place to ensure the upkeep of our building, furniture and equipment. Issues of this nature are
addressed at staff meetings. Staff at the centre are involved in daily safety inspections in preparation for the arrival of the children. Equipment and toys are cleaned
regularly and staff use a checklist to ensure this is maintained appropriately. Our environment supports inclusive access by all children and promotes each child's full
engagement. Our centre is set up to ensure creative and flexible use with children's voice and imagination guiding how materials are assessed and utilized. Our nature
play area is made up of natural materials and loose parts. We have a hand water pump that flows into a 'river', the water goes into the garden to water plants making
it sustainable. Children are made aware of water issues in our environment and the importance of sustainability and conservation. We have a garden where children
have great joy in nurturing their plants. They are developing respect for their natural environment. All our children are actively engaged in a range of indoor and
outdoor activities and experiences.

Exceeding Theme 2: Practice is informed by critical reflection

Our centre aims to create learning spaces that engage and challenge our children's thinking. Educators are attuned to changes to the physical environment throughout
the day and confidently adjust practice and the environment as needed, to ensure the continued safety, participation and inclusion of all children. With the use of
regular observations and discussions, educators can reflect on the environment to ensure it is flexible, responsive, creative and purposeful. Educators reflect
individually and together to consider the environment and decide on opportunities to make changes. Educators value student voice and design the physical
environment accordingly.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

Our centre has a unique geographical ,cultural and community context and our physical environment reflects this. Our harsh weather conditions need to be
considered. Our families and wider community take much pride in our preschool and we work collaboratively to design and make changes to our physical
environment. We are supported greatly by our parents through fundraising and voluntary contributions. Our community seeks to renew our resources and materials
to ensure our programme provides every opportunity for every child. We welcome, reflect and draw on the voices, priorities and strengths of our children and our
families. We have a focus on environmental sustainability.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Exceeding Theme 1: Practice is embedded in service operations

As a very small centre, our educators work closely together and consistently demonstrate a high level of collaboration, affirming, challenging, supporting
and learning from each other. As long term staff members we are able to ensure familiarity and continuity for children and a high quality learning
environment. We have well established secure relationships with our children and families. Tasks and responsibilities are shared, staff are supported as
team members. Staff meet on a regular basis. Positive working relationships are paramount and there is a sense of openness and sharing amongst staff.
Staff are open to change and new possibilities and all that we do is guided by reflective practice. Meetings between staff are purposeful, positive and
collaborative. Individual's strengths and skills are acknowledged and these are used to enhance the capacity of our programme. Educators are guided by
professional standards and the Code of Conduct and Code of Ethics guide our practices, relationships and interactions with each other. All interactions
between educators are respectful and promote a positive atmosphere within the service.

Exceeding Theme 2: Practice is informed by critical reflection

Educators reflect together on opportunities to further enhance children's well being, learning and development. They work together to implement agreed
changes across the service. Staff are supported through training and development to build skills and capacity. Educators share information about children
and families and engage in professional conversations about individual children. Educators reflect together on ethical issues that arise in the service and
consistently identify and implement opportunities to strengthen ethical practice. Decision making processes are informed by professional standards
including the services chosen Code of Conduct and Code of Ethics.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Our centre reflects the unique geographical and cultural context of our community. Our approach is to ensure collaboration with families, to recognize
diversity as a strength and work together to promote a culture of inclusiveness and sense of belonging for all children, families and the community,
including cultivating a deep respect for Aboriginal and Torres Strait Islanders. Educators consistently identify and implement culturally sensitive ways to
communicate, support and engage with families. The voice of our families and community play an integral role in our centre. Educators build relationships
with families and members of the community that include the exchange of ideas and best practice.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Exceeding theme 1: Practice is embedded in service operations

Our centre's approach to relationship's between educators and children consistently aligns with the service's philosophy, policies and procedures. Educators build
relationships with children as core business. Children are engaged in conversations with educators throughout the day and they are encouraged to tell their own stories, share
their experiences and give their opinion. Staff respond positively to students who require their attention and are sensitive to all children's needs and efforts to communicate.
We make every effort to build positive, respectful and trusting relationships with each child as quickly as possible to ensure they feel safe, secure and confident - belonging
here at our centre. Educators maintain the dignity and rights of all children, they respect the worth of each child and protect their rights. In our centre, educators confidently
and effectively facilitate co-operative and collaborative learning opportunities, in appropriate group sizes to ensure that every child is consistently supported to collaborate,
learn from and help others. We have a consistent approach to inappropriate behaviours and children are supported to regulate their actions. We focus on children responding
appropriately to the behaviour of others and help them communicate effectively to resolve conflict. Educators are sensitive and responsive.

Exceeding Theme 2: Practice is informed by critical reflection

Educators systematically reflect on their interactions with children and on opportunities to further enhance children's life long learning and sense of belonging, both at the
service and in the child's wider world. Educators reflect together to consider the social justice and equity implications of our approaches to relationships with children to
ensure interactions support the dignity, rights, cultures and best interests of all children, including children who identify as Aboriginal and Torres Strait Islander peoples. All
educators continually reflect and review the environment we provide to maximize relationships. A challenge in our centre is to ensure we are flexible and can adapt to the
emerging needs and interests of our children. We draw on our knowledge of each family's strengths and priorities, including behaviour guidance approaches in the home
environment to support children to build and maintain sensitive and responsive relationships.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Our centre's approach to building and maintaining respectful and equitable relationships with each child and family reflects our cultural and community context. We value
family and community contributions and are continuously strengthening meaningful relationships with families and the community. Children's home language is appreciated
and acknowledged and children are encouraged to share home stories. Our staff are caring and understanding and we pride ourselves on the fact our centre is welcoming,
warm, secure and safe. Staff are working toward ensuring effective daily communication with the families. Most children come to preschool with parents therefore morning
and afternoon chats are possible. We also have a communication book system which allows for extra information to be shared. A positive supportive environment is what we
strive for. In our centre, children feel they belong, are secure and happy to take risks. Staff actively seek information from families and children to help them understand more
about backgrounds and cultures. We maintain a culture of inclusiveness and sense of belonging for children and families. Educators tailor their approaches to supporting
individual children to build and maintain sensitive and responsive relationships in response to input from families and the community.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Exceeding Theme 1: Practice is embedded in service operations

Educators engage collaboratively and respectfully with families from enrolment and orientation to learn about their expertise, culture, values, beliefs and priorities for their child.
Orientation at our preschool starts when new Mums/families join our playgroup. Formal communication begins with our associate programme families. Families are invited to
visit the preschool prior to enrolment and are supplied with parent packs at enrolment time. Informal conversations take place as our preschool teacher attends playgroup where
questions and queries are addressed.

In our enrolment packs we provide profiles that we ask parents to complete about their children with spaces provided for them to voice what they want to see their child develop
in, what they are looking forward to and any concerns they have. This is valuable information for educators to use to support children and families from the very beginning of the
year.

Throughout the year families receive newsletters and other forms of communication asking for their input in reviewing our philosophy, policies, procedures, Quality Improvement
Plan goals and other types of feedback. We have a display in our welcome area at all times encouraging parents to give feedback specifically around our Quality Improvement Plan
Improvement Priorities aligned to the 7 National Quality Areas.

Staff communicate respectfully and sensitively with all families, confidentiality is a given.

Exceeding Theme 2: Practice is informed by critical reflection

The systems and structures we have in place enable opportunities for input from all educators. This critical reflection ensures everyone is informed. Educators are constantly
reflecting on how they can enhance children's inclusion and support transitions for children. A number of transitions occur for children throughout the centre. We have successful
enrolment and orientation processes for children entering the centre from home. Our predictable routines ensure smooth transitions throughout the day's program. As children
begin school, educators are provided with Statements of Learning, Phonological Awareness Skills Mapping and further support information such as speech programs by the
preschool staff. Educators appreciate the ongoing community engagement influences that help design the educational program.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Our most effective partnership in supporting children in our program is with the children and their parents. We work hard to build relationships with parents and give them plenty
of opportunity to share in their child's learning and well-being. By keeping informed of children's strengths, interests and skills, through discussions and observations, educators can
use this information to plan for each child in the program. We also work in partnership with other support agencies such as speech pathologists to ensure children can access and
be included in the program at all times. We actively support families to build relationships with other families and with relevant community services to strengthen child, parenting
and family outcomes. Valuing family contributions builds a strong partnership between home and our centre. Learning Log folders are used to document progress of children's
learning. Parents are given the opportunity in these folders each term to give feedback about progress and future goal setting. Educators draw on their knowledge of each family to
provide thoughtful and tailored opportunities for each family to participate in the service.
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St re n t h S With reference to the three exceeding themes:
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community and evaluate

Quality Area 7: Governance and Leadership

Exceeding Theme 1: Practice is embedded in service operations

Our centre's statement of philosophy was developed to accurately represent the shared purpose and principles of our service. Staff worked collaboratively to develop the
statement and sought input from families and the management committee. Our philosophy underpins all of our work in the centre and is reviewed each year to ensure it
continues to reflect the staff, children, families and community at the time. Those with management responsibilities are able to discuss and demonstrate how the centre's
management systems support risk management and drive improvement, for example, in relation to recruitment and staff selection, responding to and learning from incidents,
complaints and feedback from families and maintaining up to date records that support effective service provision. Staff are clear of their roles and responsibilities and some
of these have been negotiated over time. Our staffing structure is led by the Principal. An induction process is in place for new employees. Staff meet with the principal each
term to develop individual performance development plans and review performance. We work together to determine goals and areas for development that are aligned to the
centre priorities as well as individual area for growth and how this learning and development can be achieved. Across the service, governance and administrative
arrangements align with systems, documented policies, procedures and records. Effective leadership ensures that we are consistently promoting a positive organizational
culture and professional learning community that supports all members of the service team to develop as professionals and contribute meaningfully to quality improvement
processes. We have high expectations for quality teaching and learning and each individual child.

Exceeding Theme 2: Practice is informed by critical reflection

All members of the centre reflect, individually and as a team, on the centre's performance in relation to the National Quality Standards, focus areas identified in the Quality
Improvement Plan and goals for teaching and learning, to ensure the centre is meeting its own and the regulatory system's expectations for high quality and continuous
improvement. We support all the stakeholders to provide feedback on opportunities to strengthen governance and administrative systems, including decision making
processes and this feedback is respectfully considered. We regularly reflect on our quality improvement processes and make changes where opportunities arise. These
changes are understood and agreed to by all. Educators regularly critically reflect on their own learning and professional development goals and opportunities to strengthen
their performance and practice and share their insights through formal and informal performance discussions to support alignment of expectations and goals.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Governance reflects the uniqgue community context of the centre. We welcome, reflect and draw on the voices, priorities and strengths of children and families. Educators
support families to build relationships with relevant community services and agencies that enhance children's well being, learning and participation in the educational
programme. We demonstrate a commitment to building and sustaining reciprocal relationships with community groups including our Aboriginal homelands community.
Educators consistently tailor their approaches to communicate with individual families in the way most appropriate. Families are given the opportunity to describe their
preferred means of communication. We ensure there are opportunities for families to build trust and we support families to contribute to the educational programmes.
Governance arrangements contribute to a culture of inclusiveness and sense of belonging at the service and suit the unique context of the service.
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 1: Strengthen children's knowledge and use of mark making to comunicate.

If we intentionally plan for opportunities for varied experiences with print and mark making tools, then we will
ChaIIenge of practice' strengthen children's knowledge of and ability to communicate through mark making.

Through ongoing analysis of our pedagogical documentation we will see children:
* using mark making in play
* developing their understanding of print

. . * developing fine motor skills
Success criteria * interpreting their mark making
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Learning Improvement Plan

Analyse Determine
. d prioriti hall f i
Goal 1 continued TP M T octice | iepovement
Research strategies to support and encourage 3. ongoing ® Principal Best advice papers
children to develop their readiness to mark make and e Early years team
write e Early Years Consultant EYLF

Literacy Guide Book

Develop educators knowledge of the developmental 1.1.1 Term 12022 ® Principal Continuum
continuum of mark making e Early Years Team Literacy Guide Books
* ECL EYLF
Develop structures to enable ongoing formative 1.3.1 Term 12022 ® Principal Time for processes
assessment through pedagogical documentation to e Early Years team PLC
inform children’s learning and the planning cycle. 7.2.2 * Project office
e ECL
Research and provide an environment indoor 3.2.2 Term 12022 e Early Years Team Best advice
and outdoor that support mark making in play e Principal NQS

Writing equipment
Writing tools
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2:

Challenge of practice:

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of

Goal 2 continued e | | el




National Quality Framework priorities

Health / Wellbeing:
Well-being and comfort

Each child’s well-being
and comfort is provided
for, including, appropriate
opportunities to meet
each child’s need for sleep
rest and relaxation.

Parent views and voiceis | 6.1.2
authentically respected.

The expertise, culture,
values and beliefs of
families are respected and
families share in decision
making about their child’s
learning and well-being.

Educational Leadership | 7.2.2

The educational leader
is supported and leads
the development and
implementation of the
educational program
and assessment and
planning cycle.

. Continue to monitor children
who travel long distances.

. Ensure relaxation opportunities
are built into program.
. T&D opportunities.

Ongoing

Term 1

. Purchase appropriate resources Term 1

to support the program

. Maintain Early Learning
Centre management group

Focus on
. Ensuring families have reason to
visit the centre

. Ongoing collection of

opinions from families

. Continue peer mentoring
program

. Pedagogical documentation
work

. Collection of appropriate
data and information

Regular meetings -
one a term

Throughout the
year

Each term

Throughout the

year

Throughout the
year

Throughout the
year

. relaxation materials
. appropriate rest areas

. T/D opportunities
. programming

. purchasing process

. meeting structures
. planning
. communication structures

. special events
. planning
. promotion

. IT coordinator
. specifically designed proformas
. resource documents

. mentor
. Early Years consultant

. Early Years consultant
. Partnership

. Early Years consultant

. Early Years team

. Early Years teacher
. Early Years consultant

. Principal
. Early Years team

. principal
. ELC teacher
. parent group

. Principal
. Early Years team

. principal
. Early Years team
. Early Years consultant

. principal
. mentor
. Early Years teacher

. principal
. Early Years team
. Early Years consultant

. principal
. Early Years team
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Endorsements

Endorsed by director/principal

Name
Karen E Murray (Mrs)

Date

Endorsed by governing council chairperson

Name
Bronwyn Workman (Ms)

Date

Endorsed by education director

Name
Tammy Williams (Ms)

Date
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	Service approval number: SE-00016201
	Service Context: Penong is a small isolated rural town located on the Eyre Highway, 78kms west of Ceduna.
Our Centre is supported by farming families, local services, community members, the local surfing community and an aboriginal homelands community.
Large centres eg. Port Lincoln, Whyalla and Port Augusta are 5 or 6 hour trips by road. This geographical isolation limits our access to support agencies, specialist centres, cultural programmes, sporting opportunities and availability of access to the arts.
However we do provide excursions within our local area to broaden and enrich our program and learning opportunities for children.
The core business of our Preschool service is to ensure we provide quality, inclusive, accessible education for all our children. We achieve this through providing a stimulating supportive learning environment that is fulfilling and gives satisfaction to all, children and staff alike.
All we do is underpinned by equity and social justice principles.
Being a small centre means children are a part of a safe, secure and familiar environment. The extended family situation is evident. Rapport between staff, children, parents and the wider community is a strong and productive partnership.
As a district school we draw children from families based at Coorabie (90 km west), Nundroo (80km West), Fowlers Bay (70km west), and farming properties 15km east.
Over a half of children travel to school by bus and this includes Aboriginal children.
We have a very supportive community who are actively engaged in our service. A Playgroup is run one morning a week for families.
Our building was new in 2004 and is a purpose built preschool.
Our numbers fluctuate from year to year with the norm being between 5 and 10, however over the last two years numbers have increased to as high as 16. This year's enrolments (2022) being 10 children including Associated Program students.
Our Preschool teacher has been working in the preschool for 19 years.
As a school based preschool the staff are under line management of the Principal who also oversees policies, finances and the everyday running of the centre.
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	Quality Area 2: Children's Health and Safety: Exceeding Theme 1: Practice is embedded in service operations
The wellbeing of the children is of the highest priority.  Educators are attuned and respond to children's changing health and physical activity requirements throughout the day.  Our routines include opportunities for sleep, rest and relaxation.  For children who do not require sleep times, alternative quiet activities are provided and the centre has quiet spaces, such as book corners that children can access throughout the day. Healthy eating and engaging in physical activity is encouraged. Educators manage and support children's health and medical needs in line with established best practice. We are vigilant around hygiene practices and encourage children to implement them by modeling, reminders and visual/posters.  Relevant policies have been developed either at department or site level. We supervise hand washing prior to eating and we monitor and educate the children about hand washing after toileting.  These hygiene practices are explicitly taught through planned group sessions.  We continuously seek any identification of risks of injury in the centre with daily inspections.  Risk assessments are completed as required and we involve Preschool children in risk benefit assessments regularly, recording in our group book. Educators identify and respond confidently to changes to the environment throughout the day, adjusting practice. Staff consistently maintain a high level of supervision in all available areas (indoor and outdoor). Excursion ratios are always met with extra SSOs being employed and parent volunteers are always invited to attend. Risk assessments  are completed when hazards or harm may be identified. Children are supervised at all times by one or two adults. Safety and a safe environment is the right of every child.  Our centre has a Sun Smart Policy.  Procedures are in place to protect our children, including all staff having appropriate criminal history checks and child protection training undertaken by all teachers.  Our day-to-day operations ensure a consistently safe environment. Effective plans to manage incidents and emergencies are developed and reviewed in consultation with the relevant people.
 
Exceeding Theme 2: Practice is informed by critical reflection
As educators there are practices in place to ensure that regular systematic and timely reflection on the opportunities that are available to enhance each child's health outcomes and promote physical activity with children and families, are considered.  The needs and wants of the child are paramount and we ensure that social justice and equality implications influence decision making. Educators reflect together on health and illness related issues and use data to inform opportunities that could strengthen our approaches.  Supervision strategies are flexible and responsive and staff discuss changing needs at any one time. Educator have policies and procedures in place to ensure risk assessments are in place and these are reviewed regularly.  Critical reflection, that is, giving opportunities for debate, discussion and genuine opportunities for input by all educators.
 
Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community. 
Educators use their knowledge of our unique environment and the culture and community context of our service to help support and promote children's health and physical activity.  We discuss with families, in meaningful ways , the changing health and physical needs of their children.  Our programme is adjusted accordingly. Our educators work directly with families and various professionals to develop individual programmes for children.  Emerging procedures are shared with families and displayed in the preschool.  Invacuation and evacuation drills are practised every 3 months and this information is communicated to parents.  Our school emergency plan/phone-tree includes preschool/playgroup families and addresses school bus safety and immediate danger to the site.  Families are well informed.
	Quality Area 1: Educational Program and Practice: Exceeding Theme 1: Practice is embodied in service operations.
All educators are engaged in working collaboratively, making consistent curriculum decisions that maximise learning and development outcomes for every child.  We constantly develop and implement a purposeful and responsive educational programme which is meaningful for all children.  We value difference and identities. As educators we focus on the intent of our pedagogy and routines.  We deliver a programme that builds on the knowledge, strengths, ideas, culture, abilities and interests of each child.  Educators can articulate how their approaches support the service's broader mission for quality. Educators continuously assess and evaluate teaching and learning and plan follow-up activities.  We employ open ended questioning, feedback, interactions and the provision of resources and engage children in role play. Children are given the opportunity to express their opinions and have an impact on their learning.  They are given choices and opportunities to problem solve.  We believe that in learning through play and nature, children will develop their identity, social awareness, well-being, confidence and communication. Educators promote the agency of each child, support the child to make a range of choices to influence events and their world. As educators, we focus on the intent of our pedagogy and routines. The intent that we bring to our programming is always based on the individual child, their needs and what they bring to their learning.  Educators engage in an ongoing assessment and planning cycle that drives development of our educational programme that enhances and extends each child's learning and development.  Literacy and numeracy through the use of the guides and indicators is embedded in all the work that we do.
 
Exceeding Theme 2: Practice is informed by critical reflection.
Educators reflective practices draw on theoretical and philosophical influences.  Educators take every opportunity to strengthen the educational programme.  A culture of collaboration and improvement is continually building with our staff team. Daily reflection done collaboratively and individually ensures this part of the planning cycle continually refines and improves our planning practice.  We have explored questioning and learning dispositions and have focused on feedback being positive and related to these dispositions, giving children the language of their learning.  Children's curiosity for learning is an ongoing focus in our centre and we are continually planning and evaluating our practice. Through our ongoing planning cycle we continually assess, evaluate and implement strategies and experiences to respond to children's strengths, skills and knowledge. Educators are constantly aware of the social justice and equity implications of their practice and the rights of every child.  Educators critically reflect on their approach to assessment and planning to consider whether it supports the best outcomes for students. Children are active in decision making, their voice is paramount within activities and play.  Our focus on individual children and our unique small cohort has assisted staff in being more deliberate and purposeful in our approach to decision making and our actions. Educators reflect on their engagement with families and ensure the forms of communication being employed are accessible and understandable. Educators display a strong commitment to meaningful, regular engagement with families and the community, that promotes strong connections between each child's various learning environments.
	Quality Area 3: Physical Environment: Exceeding Theme 1: Practice is embedded in service operations
At our preschool, all outdoor and indoor spaces, building fixtures and fittings, support the access and full participation of every child. Educators aim to provide opportunities for unique play and learning. Our preschool is relatively new and provides appropriate indoor and outdoor learning spaces. We have sufficient space with different areas, opportunities to move between spaces, places children can explore, experiment, create and express themselves. We have extended our play space in our outdoor environment. Educators promote and positively support children's interactions with space, materials and each other. Our learning environment is safe, clean and well maintained at all times.  We have processes in place to ensure the upkeep of our building, furniture and equipment. Issues of this nature are addressed at staff meetings. Staff at the centre are involved in daily safety inspections in preparation for the arrival of the children. Equipment and toys are cleaned regularly and staff use a checklist to ensure this is maintained appropriately. Our environment supports inclusive access by all children and promotes each child's full engagement. Our centre is set up to ensure creative and flexible use with children's voice and imagination guiding how materials are assessed and utilized.  Our nature play area is made up of natural materials and loose parts. We have a hand water pump that flows into a 'river', the water goes into the garden to water plants making it sustainable. Children are made aware of water issues in our environment and the importance of sustainability and conservation. We have a garden where children have great joy in nurturing their plants.  They are developing respect for their natural environment.  All our children are actively engaged in a range of indoor and outdoor activities and experiences.
 
Exceeding Theme 2: Practice is informed by critical reflection
Our centre aims to create learning spaces that engage and challenge our children's thinking. Educators are attuned to changes to the physical environment throughout the day and confidently adjust practice and the environment as needed, to ensure the continued safety, participation and inclusion of all children. With the use of regular observations and discussions, educators can reflect on the environment to ensure it is flexible, responsive, creative and purposeful. Educators reflect individually and together to consider the environment and decide on opportunities to make changes. Educators value student voice and design the physical environment accordingly.
 
Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community.
Our centre has a unique geographical ,cultural and community context and our physical environment reflects this.  Our harsh weather conditions need to be considered. Our families and wider community take much pride in our preschool and we work collaboratively to design and make changes to our physical environment. We are supported greatly by our parents through fundraising and voluntary contributions. Our community seeks to renew our resources and materials to ensure our programme provides every opportunity for every child.  We welcome, reflect and draw on the voices, priorities and strengths of our children and our families. We have a focus on environmental sustainability.
	Quality Area 4: Staffing Arrangements: Exceeding Theme 1: Practice is embedded in service operations
As a very small centre, our educators work closely together and consistently demonstrate a high level of collaboration, affirming, challenging, supporting and learning from each other. As long term staff members we are able to ensure familiarity and continuity for children and a high quality learning environment. We have well established secure relationships with our children and families. Tasks and responsibilities are shared, staff are supported as team members. Staff meet on a regular basis. Positive working relationships are paramount and there is a sense of openness and sharing amongst staff. Staff are open to change and new possibilities and all that we do is guided by reflective practice. Meetings between staff are purposeful, positive and collaborative.  Individual's strengths and skills are acknowledged and these are used to enhance the capacity of our programme. Educators are guided by professional standards and the Code of Conduct and Code of Ethics guide our practices, relationships and interactions with each other.  All interactions between educators are respectful and promote a positive atmosphere within the service.
 
Exceeding Theme 2: Practice is informed by critical reflection
Educators reflect together on opportunities to further enhance children's well being, learning and development.  They work together to implement agreed changes across the service. Staff are supported through training and development to build skills and capacity. Educators share information about children and families and engage in professional conversations about individual children. Educators reflect together on ethical issues that arise in the service and consistently identify and implement opportunities to strengthen ethical practice. Decision making processes are informed by professional standards including the services chosen Code of Conduct and Code of Ethics.
 
Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community
Our centre reflects the unique geographical and cultural context of our community.  Our approach is to ensure collaboration with families, to recognize diversity as a strength and work together to promote a culture of inclusiveness and sense of belonging for all children, families and the community, including cultivating a deep respect for Aboriginal and Torres Strait Islanders. Educators consistently identify and implement culturally sensitive ways to communicate, support and engage with families. The voice of our families and community play an integral  role in our centre. Educators build relationships with families and members of the community that include the exchange of ideas and best practice.
	Quality Area 5: Relationships with Children: Exceeding theme 1: Practice is embedded in service operations
Our centre's approach to relationship's between educators and children consistently aligns with the service's philosophy, policies and procedures.  Educators build relationships with children as core business. Children are engaged in conversations with educators throughout the day and they are encouraged to tell their own stories, share their experiences and give their opinion.  Staff respond positively to students who require their attention and are sensitive to all children's needs and efforts to communicate. We make every effort to build positive, respectful and trusting relationships with each child as quickly as possible to ensure they feel safe, secure and confident - belonging here at our centre. Educators maintain the dignity and rights of all children, they respect the worth of each child and protect their rights. In our centre, educators confidently and effectively facilitate co-operative and collaborative learning opportunities, in appropriate group sizes to ensure that every child is consistently supported to collaborate, learn from and help others.  We have a consistent approach to inappropriate behaviours and children are supported to regulate their actions.  We focus on children responding appropriately to the behaviour of others and help them communicate effectively to resolve conflict.  Educators are sensitive and responsive.
 
Exceeding Theme 2: Practice is informed by critical reflection
Educators systematically reflect on their interactions with children and on opportunities to further enhance children's life long learning and sense of belonging, both at the service and in the child's wider world. Educators reflect together to consider the social justice and equity implications of our approaches to relationships with children to ensure interactions support the dignity, rights, cultures and best interests of all children, including children who identify as Aboriginal and Torres Strait Islander peoples.  All educators continually reflect and review the environment we provide to maximize relationships. A challenge in our centre is to ensure we are flexible and can adapt to the emerging needs and interests of our children. We draw on our knowledge of each family's strengths and priorities, including behaviour guidance approaches in the home environment to support children to build and maintain sensitive and responsive relationships.
 
Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community
Our centre's approach to building and maintaining respectful and equitable relationships with each child and family reflects our cultural and community context.  We value family and community contributions and are continuously strengthening meaningful relationships with families and the community. Children's home language is appreciated and acknowledged and children are encouraged to share home stories.  Our staff are caring and understanding and we pride ourselves on the fact our centre is welcoming, warm, secure and safe. Staff are working toward ensuring effective daily communication with the families. Most children come to preschool with parents therefore morning and afternoon chats are possible. We also have a communication book system which allows for extra information to be shared.  A positive supportive environment is what we strive for.  In our centre, children feel they belong, are secure and happy to take risks. Staff actively seek information from families and children to help them understand more about backgrounds and cultures. We maintain a culture of inclusiveness and sense of belonging for children and families. Educators tailor their approaches to supporting individual children to build and maintain sensitive and responsive relationships in response to input from families and the community.
	Quality Area 6: Collaborative Partnerships with Families and Communities: Exceeding Theme 1: Practice is embedded in service operations
Educators engage collaboratively and respectfully with families from enrolment and orientation to learn about their expertise, culture, values, beliefs and priorities for their child.
Orientation at our preschool starts when new Mums/families join our playgroup.  Formal communication begins with our associate programme families.  Families are invited to visit the preschool prior to enrolment and are supplied with parent packs at enrolment time.  Informal conversations take place as our preschool teacher attends playgroup where questions and queries are addressed.
In our enrolment packs we provide profiles that we ask parents to complete about their children with spaces provided for them to voice what they want to see their child develop in, what they are looking forward to and any concerns they have.  This is valuable information for educators to use to support children and families from the very beginning of the year.
Throughout the year families receive newsletters and other forms of communication asking for their input in reviewing our philosophy, policies, procedures, Quality Improvement Plan goals and other types of feedback.  We have a display in our welcome area at all times encouraging parents to give feedback specifically around our Quality Improvement Plan Improvement Priorities aligned to the 7 National Quality Areas.
Staff communicate respectfully and sensitively with all families, confidentiality is a given.

Exceeding Theme 2: Practice is informed by critical reflection
The systems and structures we have in place enable opportunities for input from all educators.  This critical reflection ensures everyone is informed.  Educators are constantly reflecting on how they can enhance children's inclusion and support transitions for children. A number of transitions occur for children throughout the centre. We have successful enrolment and orientation processes for children entering the centre from home.  Our predictable routines ensure smooth transitions throughout the day's program. As children begin school, educators are provided with Statements of Learning, Phonological Awareness Skills Mapping and further support information such as speech programs by the preschool staff. Educators appreciate the ongoing community engagement influences that help design the educational program.

Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community
Our most effective partnership in supporting children in our program is with the children and their parents. We work hard to build relationships with parents and give them plenty of opportunity to share in their child's learning and well-being. By keeping informed of children's strengths, interests and skills, through discussions and observations, educators can use this information to plan for each child in the program. We also work in partnership with other support agencies such as speech pathologists to ensure children can access and be included in the program at all times. We actively support families to build relationships with other families and with relevant community services to strengthen child, parenting and family outcomes. Valuing family contributions builds a strong partnership between home and our centre. Learning Log folders are used to document progress of children's learning. Parents are given the opportunity in these folders each term to give feedback about progress and future goal setting. Educators draw on their knowledge of each family to provide thoughtful and tailored opportunities for each family to participate in the service.
	Quality Area 7: Governmance and Leadership: Exceeding Theme 1: Practice is embedded in service operations
Our centre's statement of philosophy was developed to accurately represent the shared purpose and principles of our service. Staff worked collaboratively to develop the statement and sought input from families and the management committee. Our philosophy underpins all of our work in the centre and is reviewed each year to ensure it continues to reflect the staff, children, families and community at the time. Those with management responsibilities are able to discuss and demonstrate how the centre's management systems support risk management and drive improvement, for example, in relation to recruitment and staff selection, responding to and learning from incidents, complaints and feedback from families and maintaining up to date records that support effective service provision.  Staff are clear of their roles and responsibilities and some of these have been negotiated over time.  Our staffing structure is led by the Principal. An induction process is in place for new employees. Staff meet with the principal each term to develop individual performance development plans and review performance. We work together to determine goals and areas for development that are aligned to the centre priorities as well as individual area for growth and how this learning and development can be achieved. Across the service, governance and administrative arrangements align with systems, documented policies, procedures and records. Effective leadership ensures that we are consistently promoting a positive organizational culture and professional learning community that supports all members of the service team to develop as professionals and contribute meaningfully to quality improvement processes.  We have high expectations for quality teaching and learning and each individual child.
 
Exceeding Theme 2: Practice is informed by critical reflection
All members of the centre reflect, individually and as a team, on the centre's performance in relation to the National Quality Standards, focus areas identified in the Quality Improvement Plan and goals for teaching and learning, to ensure the centre is meeting its own and the regulatory system's expectations for high quality and continuous improvement. We support all the stakeholders to provide feedback on opportunities to strengthen governance and administrative systems, including decision making processes and this feedback is respectfully considered.  We regularly reflect on our quality improvement processes and make changes where opportunities arise.  These changes are understood and agreed to by all. Educators regularly critically reflect on their own learning and professional development goals and opportunities to strengthen their performance and practice and share their insights through formal and informal performance discussions to support alignment of expectations and goals.
 
Exceeding Theme 3: Practice is shaped by meaningful engagement with families and/or the community
Governance reflects the unique community context of the centre. We welcome, reflect and draw on the voices, priorities and strengths of children and families. Educators support families to build relationships with relevant community services and agencies that enhance children's well being, learning and participation in the educational programme.  We demonstrate a  commitment to building and sustaining reciprocal relationships with community groups including our Aboriginal homelands community. Educators consistently tailor their approaches to communicate with individual families in the way most appropriate. Families are given the opportunity to describe their preferred means of communication. We ensure there are opportunities for families to build trust and we support families to contribute to the educational programmes.  Governance arrangements contribute to a culture of inclusiveness and  sense of belonging at the service and suit the unique context of the service.
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	Challenge of practice Success criteria: Through ongoing analysis of our pedagogical documentation we will see children:
* using mark making in play
* developing their understanding of print
* developing fine motor skills
* interpreting their mark making
	Goal 1: Strengthen children's knowledge and use of mark making to comunicate.
	Challenge of practice: If we intentionally plan for opportunities for varied experiences with print and mark making tools, then we will strengthen children's knowledge of and ability to communicate through mark making.
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	Priority Row 1: Health / Wellbeing: 
Well-being and comfort 

Each child’s well-being and comfort is provided for, including, appropriate opportunities to meet each child’s need for sleep rest and relaxation.
	Priority Row 2: Parent views and voice is authentically respected. 
 
The expertise, culture, values and beliefs of families are respected and families share in decision making about their child’s learning and well-being.
	Priority Row 3: Educational Leadership 

The educational leader is supported and leads the development and implementation of the educational program and assessment and planning cycle.
	NQS links Row1: 2.1.1
	NQS links Row2: 6.1.2
	NQS links Row3: 7.2.2
	Key steps row 1: .  Continue to monitor children who travel long distances.
	Key steps row 2: .  Ensure relaxation opportunities are built into program. 
.  T&D opportunities.
	Key steps row 3: .  Purchase appropriate resources to support the program
	Key steps row 4: .  Maintain Early Learning Centre management group
	Key steps row 5: Focus on 
.  Ensuring families have reason to visit the centre
	Key steps row 6: .  Ongoing collection of opinions from families
	Key steps row 7: .  Continue peer mentoring program
	Key steps row 9: .  Collection of appropriate data and information
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	Timeline Row 5: Throughout the year
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	Timeline Row 9: Throughout the year
	Resources Row 1: .  relaxation materials
.  appropriate rest areas
	Resources Row 2: .  T/D opportunities
.  programming
	Resources Row 3: .  purchasing process
	Resources Row 4: .  meeting structures
.  planning
.  communication structures
	Resources Row 5: .  special events
.  planning
.  promotion
	Resources Row 6: .  IT coordinator
.  specifically designed proformas
.  resource documents
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.  Early Years consultant
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.  Partnership
	Resources Row 9: .  Early Years consultant
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. Early Years team
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. ELC teacher
. parent group
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	Key steps row 8: .  Pedagogical documentation work
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	Goal 1: Actions 1: Research strategies to support and encourage children to develop their readiness to mark make and write



	Goal 1: Actions 2b: Develop educators knowledge of the developmental continuum of mark making
	Goal 1: Actions 3c: Develop structures to enable ongoing formative assessment through pedagogical documentation to inform children’s learning and the planning cycle.
	Goal 1: Actions 4d: Research and provide an environment indoor and outdoor that support mark making in play
	NQS links a: 1.3.2
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7.2.2
	NQS links d: 3.2.2
	Timeline a: ongoing
	Timeline b: Term 1 2022
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	Timeline d: Term 1 2022
	Roles and responsibilities a: • Principal
• Early years team
• Early Years Consultant

	Roles and responsibilities b: • Principal
• Early Years Team
• ECL

	Roles and responsibilities c: • Principal
• Early Years team
• Project office
• ECL

	Roles and responsibilities d: • Early Years Team
•  Principal
	Resources a: Best advice papers

EYLF
Literacy Guide Book
	Resources b: Continuum 
Literacy Guide Books
EYLF
	Resources c: Time for processes
PLC
	Resources d: Best advice
NQS
Writing equipment
Writing tools
	Statement of Philosophy: Our belief about children is that they are capable, competent, creative, curious learners who have endless potential.  They come to us with unique skills, prior knowledge and experiences.  They display individual perspectives and identity.
We believe children learn best when they are engaged in a stimulating, challenging, high quality, play-based learning program.  We believe children thrive in an environment where they have a strong sense of belonging and their ideas, interests and questions are explored, valued and responded to.
We believe that play is children’s work and the way children make sense of their world.
Penong Early Learning Centre provides a safe, caring and supportive environment where children, families and educators feel welcome and are included as an integrated part of our early years’ community.
We celebrate individual differences and actively include children’s voice when planning for learning and offer a culturally appropriate inclusive curriculum. We implement a challenging and enriching emergent play-based curriculum that provides opportunities for children to learn as they discover, create, improvise and imagine.  We believe that play enables children to expand their thinking and enhances their intrinsic desire to know and learn.
Children are at the centre of everything we do.  We aim to provide an educational programme that engages challenges and supports children to construct their own understanding and contribute to the learning of others. 
Educators work together to plan, teach and review the curriculum, based on their professional knowledge and in depth understanding of each child.  We are responsive to children and their individual needs and provide them quality time in a stimulating, inclusive, play based environment to learn and be challenged.
We believe in respectful and caring relationships between children, families, educators and community where in partnership they co-construct the curriculum and contribute to quality outcomes for children.
We believe that it is important for educators in partnerships with families to communicate about their child’s learning and progress including strengths and interests.
As educators we:
• Act in the best interests
• Respect the special relationship between children and their families and incorporate this perspective into all our interactions with children
• Treat all children as equals, without bias towards gender, race, abilities, culture & religion
• Ensure they are safe and protected at all times
• Treat each child with respect, understanding and tolerance
• Enhance each child’s strengths, competence and self-esteem
• Honour each child’s right to play and the value of play in early childhood development
We believe:
• That it is crucial for all staff to act in a professional and collaborative manner where they seek to continually improve their practice and are involved in ongoing reflection
• We value building strong, inclusive, reciprocal relationships with children and their families, respecting the diversity and uniqueness each and every family brings to us.  We want children to feel a sense of ownership and belonging, where their “voice”, their culture, identity and life experiences are represented and reflected throughout their Early Years’ experience.
• We strive to develop partnerships and engage in open, communicative relationships that allows for the exchange of information and shared decision making
• We assist each family to develop a sense of belonging and inclusion
• We maintain confidentiality and respect the right of family to privacy
• We acknowledge and respect the uniqueness of each family and strive to learn about their beliefs, culture or religion including Aboriginal and Torres Strait Islander families
• We encourage family participation within the program
• We assist them to access appropriate community services when needed
We work towards a learning environment which: 
• Provides a diverse range of experiences to promote children’s learning and development 
• Creates and maintains a happy, welcoming safe and healthy setting to maximise engagement and positive relationships
• Is designed and adapted to ensure access and participation by all children
• Allows children to make choices, giving them ownership over their decisions.
• Is open ended, well resources, stimulating and enjoyable
• Has vibrant flexible learning spaces which invite open ended interactions, spontaneity, exploration and discovery which allows them to make connections with their world and nature.
Our Statement of Philosophy underpins all aspects of our decision making and practice at our centre.  We believe it should be embedded and reflected in all that we do.  We believe that a Statement of Philosophy evolves as new insights are gained and practice evaluated.  We will review our Philosophy statement regularly, including input from children, families and educators.
	Challenge of practice Success criteria 2: 
	Service name: Penong & Coorabie Districts School Early Learning Centre
	School name: Penong & Coorabie Districts School Early Learning Centre


